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DACC Response to the  
Institutional Actions Council Hearing Committee 
 
A Higher Learning Commission team chaired by Dr. Jeanne Swarthout has written a final team 

report on Danville Area Community College and has determined that Core Components 3.A, 4.B, 

and 5.D have been Met with Concerns. Together with its evaluation and in recommending a 

Notice sanction, the HLC team devoted a great deal of thought and time to suggesting ways for 

the College to improve its performance in these key areas. The team has posited that their 

concerns regarding DACC are “directly or indirectly” related to the College’s lack of clear 

procedures with regard to data management as identified in Core Component 5.D.  

 

DACC will demonstrate how the HLC team’s recommendations have been taken to heart at the 

institution and will lay the groundwork for short- and long-term improvements. Indeed, the peer-

review process has afforded DACC President Nacco with the full support of the DACC Board of 

Trustees to undertake whatever steps are necessary to ensure that all of the HLC team’s concerns 

are immediately addressed and set permanently in place. 

 

Much of what the HLC team has identified for remediation did not come as a surprise to DACC 

officials. Particularly with regard to assessments of student-learning outcomes, the DACC 

assessment team discovered patterns of systemic inconsistencies over the several months leading 

to the submission of DACC’s 2019 Assurance Argument. Even before the HLC team’s arrival, 

DACC had already implemented new assessment processes in FY 2019. Samples of these new 

formats with regard to student-learning outcomes appear in the appendix of this report, but since 

they were still works-in-progress, they were not yet available for inspection by the HLC team 

when they visited in March 2019. 

 

By and large, DACC finds that the HLC team came to reasonable conclusions in reviewing the 

College. The recommendation to put DACC on “notice” is understandable. However, before the 

HLC team had even arrived, DACC had already charted a course for improvement. Moreover, 

because of DACC’s outstanding record for student success, the College’s inestimable value to the 

community we serve, and DACC’s proven ability to be nimble whenever the faculty and staff are 

called on to effectuate change, DACC is appealing to the Institutional Actions Council to consider 

recognizing DACC for accreditation without the “notice” sanction. The College can provide full 

assurance of complete compliance and future progress by virtue of routine monitoring on a 

Standard pathway. 

 

What follows in this report to the HLC Institutional Actions Council Hearing Committee is the 

College’s reflection on, and response to, each of the recommendations from the HLC team.  

 

Core Component 5.D. 

 

The HLC accreditation team has identified this Core Component—and specifically an inattention 

to a formalized process of data management—as the underlying source of concern raised in its 
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report. The first two recommendations regarding 5.D. are inextricably linked and will be 

addressed together in this response.  

The HLC team asked DACC to provide the following: 

 

 A revised, updated schematic more clearly demonstrating the links between all planning 

processes and the Strategic Matrix. 

 

 The Strategic Matrix and associated planning documents will demonstrate measurable, 

quantitative outcomes and evidence of annual reports on planning that measure success on 

outcomes and plans to improve institutional effectiveness in the future. 

 

When President Nacco joined DACC in late 2016, the College had a five-year strategic plan that 

had expired and not been updated in two years. The College would derive its annual plans from 

the strategic plan, which had technically already concluded prior to President Nacco’s arrival. 

Even so, for fiscal-year 2017, the annual departmental plans and budgeting were derived from the 

expired strategic plan, which had been developed exclusively by senior management and 

approved by the Board. 

 

President Nacco introduced the concept of the strategic planning matrix to DACC based on his 

prior experience at two New Jersey community colleges. Both were cited—and commended—

during the Middle States accreditation process for operationalizing an integrated system of 

strategic planning that combined long- and short-range planning while engaging all stakeholders 

in its development and execution. 

 

DACC saw its first matrix during FY 2017, and it was based on the final year of the College’s 

2012-16 strategic plan. For the strategic plan for FY 2018, a College-wide, collaborative process 

of matrix development commenced in January 2017 with input from the Board of Trustees. 

Throughout the remainder of the Spring semester, Matrix development became a College-wide 

initiative and involved faculty and staff throughout DACC. The process also engaged external 

constituents, including students as well as community stakeholders. 

 

Concurrently, and in the absence of any individual master plans for academics or student services, 

the College began to develop a long-range, multi-year Academic Services Master Plan and 

Student Services Master Plan. In support of these, administrative departments developed master 

plans for facilities, technology, and marketing. Similar to DACC’s prior five-year strategic plan, 

the Academic Services Master Plan and the Student Services Master Plan would inform annual 

matrix strategies and would also prioritize budget initiatives and more specific (and typically 

more empirical and quantifiable) departmental goals. The second matrix-development cycle 

began in January 2018 for the FY 2019 matrix, which is the strategic plan for the current year. 

 

During its accreditation review, Dr. Swarthout and the HLC team evidently appreciated the value 

of a collaborative strategic-plan development process as well as the benefit of producing an 

annual strategic plan that was confined to a single sheet with four columns that represented the 

four mission-driven pillars of a comprehensive community college: student learning, student 

success, institutional excellence, and organizational advancement. 
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Even so, the HLC team astutely discerned that the cyclical process of annual matrix development 

had failed to deliver on what could arguably be its greatest value to a college, namely the 

integration of the annual strategic plan with long-range master plans, annual departmental goals, 

tangible outcomes, assessment, and continuous improvement (i.e., closing the loop).  

 

Prior to President Nacco’s arrival, DACC has had a system in place requiring every academic and 

administrative division to produce a year-end “Departmental Assessment.” While these 

assessments include links to budget, the matrix and the new master plans have yet to be 

integrated. On the other hand, since the introduction of the matrix two years ago, the Finance 

Department has ensured that every department include documented references to the matrix 

and/or master plans with every budget request. Although the linkage between strategic planning, 

budgeting, and department goals exists, to the objective eyes of DACC’s peer reviewers, the 

integration has been tangential at best. 

 

In President Nacco’s prior experience with the matrix at two New Jersey community colleges, the 

response from the HLC team reminded him that each institution would produce a year-end report 

that was called the Organizational Review of Goals. His view, and DACC’s, is that the 

recommendations from the HLC team’s report would be addressed if DACC were to adopt a 

similar method of synthesizing the information about the College’s annual performance with 

respect to strategies, goals, assessment, and improvement. 

 

Appendix Item A is the Organizational Review of Goals that DACC President Nacco presented 

to the DACC Board of Trustees during its annual retreat on June 4, 2019, to discuss short- and 

long-term strategic planning. Although the ORG in this document is abridged due to space 

constraints, the full ORG for FY 2019 is 56 pages and appears on the DACC Web site 

www.dacc.edu under the homepage link titled “About Us” and the “Strategic Planning” page. 

 

The ORG report links each of the annual matrix strategies to master-plan strategies and 

departmental goals. While much of the information on the ORG is gleaned from the College’s 

department assessments, what is noteworthy about the ORG is its integration of strategic planning 

and the inclusion of “next steps” for the development of next year’s strategic-planning matrix. 

 

Appendix Item B are the Strategic Planning Matrices for 2018-19 and for 2019-20. The 

DACC Board of Trustees approved the 2019-20 Matrix during its July 18, 2019, meeting. 

 

The HLC team’s review of DACC’s strategic plans and the team’s observation about the 

College’s failure to link planning with outcomes has helped inspire a beneficial change at DACC: 

the first of what will be an annual year-end Organizational Review of Goals in order to construct 

a baseline for improving operations and institutional effectiveness. The appropriate repository of 

the data for the ORG are the Office of Institutional Effectiveness and Strategic Planning, which 

will also continue to manage and retain departmental assessments. 

 

The second group of HLC team assignments for 5.D. are as follows: 

 

 Document the development process by which the institution has designed a Data 

Governance policy and related procedures using appropriate personnel and departments/ 

http://www.dacc.edu/
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divisions. The Data Governance policy and related procedures should fit the mission and 

structure of DACC. 

 

 Evidence of Data Governance policy/procedures which includes minimally data 

definitions agreed to; data ownership; data reliability, validity and integrity and where 

authority rests for various datasets; data warehousing; data recovery, and data 

dissemination including required reports. 

 

 Documented evidence of implementation of Data Governance policies and procedures 

including evidence the Data Governance Policy has been approved by the Board of 

Trustees. 

 

The HLC visiting team’s discussions and recommendations helped raise the College’s awareness 

about the important distinction between the security of student and employee data and the 

governance, management, and warehousing of data. 

 

With regard to the former, DACC has had a Board-approved policy on data security for quite 

some time. However, with respect to a policy to guide the governance of data, this has been a 

glaring omission at DACC. 

 

In response to the HLC team’s recommendation, DACC has developed, vetted, ratified, and 

implemented Policy 6034 titled “Data Governance” (See Appendix item C). 

 

In keeping with the College’s governance structure, the policy-development process was 

altogether collegial, ethical, and collaborative. As for the data identified in the policy, these data 

are mission-related in that they include student-success metrics and institutional-effectiveness 

performance indicators. 

 

The policy originated with a governance committee called Colleague Core Team, a group of 

administrators with expertise in the operations of the Ellucian Colleague enterprise-resource 

planning and the student-information system.  

 

In early May 2019, the College’s Information Security Team—consisting of faculty and staff 

throughout the College—reviewed a draft of this policy and exchanged drafts with the Colleague 

Core Team. In late May and June, the draft policy undertook a  review process—first to the 

College leadership team (Administrative Council), then to the Expanded Administrative 

Council—which includes all division heads. Following a review with the College’s two unions—

the Faculty Association and the Classified Staff Association—the policy was presented to the 

DACC Board of Trustees and approved during the July 18 meeting. 

 

The policy addresses data ownership, shared use, management and analysis, and storage. The 

chief owners of the data are the recently appointed director of assessments, the Colleague Core 

Team, and the Office of Institutional Effectiveness and Strategic Planning. The Data Team as well 

as Institutional Effectiveness are the principal users of these data for the purposes of analysis and 

report dissemination. The assessments team—led by the recently appointed director of 
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assessments—manages data relative to academic division course and program assessments as well 

as institutional goal assessments.  

 

Data sharing and analysis is currently conducted through a system of Colleague permissions that 

the Information Security Team establishes and maintains as a Colleague repository. Over the next 

year, the Information Security Team will introduce a SharePoint-based system to replace 

Colleague sharing and storing that will also provide the opportunity for data, documents, and 

information to be shared College-wide in a collaborative environment with state-of-the-art 

security.  Data definitions will also be housed within the system. Similarly, data security will 

undergo a change within a year with the introduction of a cloud-based system. Until then, DACC 

will continue to store and protect data on a Unidata platform in a vault within the Mary Miller 

Complex. 

 

DACC will ensure adherence to this policy through the Information Security Committee, which 

meets four times per year, and the Colleague Core Team, which meets monthly. 

 

Core Components 3.A. and 4.B. 

 

Where Dr. Swarthout and the HLC team have made the deepest impact in their work at DACC 

has been in helping the College recognize and address some serious shortcomings with regard to 

academic assessment. While the problems in record keeping and especially in assessing student-

learning outcomes may not be readily apparent to the public DACC serves, through the HLC 

team’s intervention, DACC faculty and staff are urgently committed to getting this done properly 

and are well on their way to achieving this. 

 

The public in the City of Danville and Vermilion County regards DACC as a beacon of light in a 

community that has increasingly faced the challenges of a declining population and mounting 

poverty. During a meeting last year that included more than 200 community leaders throughout 

the region, a local organization led a “mind cloud” exercise to ask each of these leaders to identify 

the single greatest hope for the City’s and County’s future. The two most prominent words to 

emerge were “people” and “DACC.” 

 

 
 

A decade ago, when DACC became an Achieving the Dream college, this distinction became 

more than merely a badge of honor for DACC and its proud community. DACC was recognized 

by ATD as a Leader College in 2013 and again in 2016 for improving success rates in the areas of 

retention, persistence and completion. Faculty, in particular, began keeping records on retention 

and strove to improve pedagogy as a means of boosting student completion. As a result, 
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graduation rates rose by more than 15 percent during that period. The graduation rate for the past 

four years is as follows: 

 

Class of 2016  Class of 2017  Class of 2018  Class of 2019 

36%   38%   38%   41%  

 

Ironically, though, in focusing so intently on student success, DACC began to lose track of 

student-learning outcomes and on the necessity of employing an assessment tool for continuous 

improvement of course and program quality. That is, for a number of years now, DACC has 

ostensibly operated under a fundamental misconception about student-learning outcomes. The 

HLC team’s written report as well as their discussion with DACC faculty and administrators 

during the visit revealed not only that DACC lacked a repository for assessment data, but also 

demonstrated that the data the College collected was inconsistent or in some cases downright 

flawed. That is, across three academic divisions, only a fraction of the 65 faculty were reporting 

accurately and coherently on student-learning outcomes for courses and programs. Most of these 

data lacked synthesis or coordination. Moreover, while the rubrics are valid, they were not put 

into use universally, so the data were not used to inform meaningful programmatic change. 

 

As much as Achieving the Dream helped galvanize the faculty in developing student completion 

and retention strategies, the administration may have inadvertently muddled the message. We 

should have reminded everyone—as our HLC team has—that student-learning outcomes matter 

too. In other words, through ATD’s highly effective and embedded-coaching model, the vast 

majority of the College’s faculty and staff have thrived in the system for collecting data related to 

student-success metrics rather than assessments of student learning. Moreover, too many of the 

College’s employees—including senior officials—still consider student success and student 

learning to be synonymous. 

 

Even before receiving its initial report from the HLC team, and based on conversations with team 

members, DACC began addressing the disturbing revelations emerging from the peer-review 

process. Along with the previously discussed absence of a central data repository for academic 

assessments was the glaring lack of a clear chain of accountability for the assessment data. For 

several years, each of the three academic divisions have relied on their assessment champion to 

ensure that faculty were regularly providing data but without relying on a universal rubric.  

 

Assessment champions reported to their respective deans, but invariably the data they gleaned 

remained in a divisional silo and was not closely scrutinized for their value as student-learning 

outcomes. The overriding assumption was that an improvement in the graduation of 

underrepresented groups of students, as well as the steady increase in graduation rates for the 

first-time, full-time, Fall cohort, was sufficient proof that students were proficient in the 

competencies that were adumbrated in the curricula. The other serious deficiency that the 

accreditation process brought to light was the abject lack of systemic quality control with regard 

to procedures and deliverables in assessments.  

 

What follows is a summary of some of the actions the College has implemented to address these 

deficiencies in assessment—much of this having taken place before the HLC team visit when the 

College was gathering evidence to support core components under Criteria 3 and 4: 
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Appointing a Director of Assessments 

 

During the May 23, 2019, meeting of the DACC Board of Trustees, the College approved the 

promotion Dr. Abby Hahne to become DACC’s first-ever director of assessments. Reporting to 

the chief academic officer and to the academic deans, Dr. Hahne is responsible for managing all 

assessment data across all academic and administrative divisions. Most important, she directly 

coordinates the work of the College’s assessment team, which consists of faculty serving as 

assessment champions for each of the three academic divisions, the three academic deans, and the 

two assessment champions for non-academic departments. 

 

Dr. Hahne’s background is as a lead instructor for chemistry. President Nacco and senior staff 

selected her for the director of assessments position based on her proven track record as an 

assessment expert and for the quality of her work in preparing student-learning outcomes for the 

Math, Sciences, and Health Professions division. To engender faculty trust while the College’s 

system-wide assessment procedures and program improvement undergo a major overhaul, Dr. 

Hahne will continue to maintain faculty status even as she assumes an administrative role. She 

will be available to work with the assessment champions, deans, lead instructors and individual 

faculty members as they develop, implement, analyze and re-assess assessment activities. The job 

description for this position appears as Appendix item D.  

 

Participating in the HLC Assessment Academy 

 

Based on DACC’s experience these past dozen years as an Achieving the Dream institution, 

senior staff at the College has posited that the institution performs better with a “coaching model” 

than when left to its own devices. Similar to many of our students, DACC faculty and staff have 

proven far more receptive to the intervention of an external “coach” (or even an HLC team) than 

they are to internal oversight as typically conducted during semiannual In-Service seminars. The 

external coach would complement the work of the assessment team. To that end, DACC has 

committed the funds to sponsor five faculty and staff to participate over the next four years in the 

Academy. Along with the director of assessments, the team who will enter the Academy include 

the three assessment champions and an academic dean. DACC has been approved to begin 

participating in the HLC Assessment Academy in Spring 2020. 

 

Building a College-Wide Assessment Plan 

 

The eight-member assessment team has worked with the Colleague Core Team and the Office of 

Institutional Effectiveness and Strategic Planning to introduce substantial changes to the way 

DACC faculty collect and report on student-learning outcomes. The plan has become an 

outgrowth of the information that the HLC team requested regarding assessments for courses, 

programs, general education, and learning modalities, expressed as follows: 

 

 Five different faculty-driven academic assessment reports to include course outcome 

documents, completed and analyzed over a given time period. Show next steps in the 

improvement process, reflect student learning in terms of gains and/or maintenance at a 
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specific level. The five courses must be from programs without external, programmatic 

accreditation. 

 

 Five different program review reports to include assessment data (from the reports in item 

1) with specificity about how the gathered assessment information is reflected upon and 

analyzed within program reviews to document learning gains and/or maintenance that 

affect program quality. Include two improvement plans updates for each of the five 

requested program review reports documented during the last two years. 

 

 Three of the general education outcomes measured, analyzed over a given time period. 

Show next steps in the improvement process, reflect student learning in terms of gains 

and/or maintenance at a specific level, and report successes and/or needed adaptations. 

 

 Documented alignment of minimal course outcomes across all sections and modalities and 

comparative, quantitative data on student learning across all delivery modalities. Report 

will include how these outcomes align with course descriptions in the catalog as well as 

any course expectations set through transfer agreements. Course outcomes will be 

objective and measurable. 

 

Under the guidance of the assessment team, DACC faculty and staff have worked collaboratively 

to complete these four tasks, which proved to be more than merely an exercise in sorting and 

compiling data. As the HLC team evidently suspected, the process uncovered myriad systemic 

problems and inconsistencies in the way the DACC College collects and disseminates student-

learning data. Further, the team discovered that only a handful of courses and programs have 

undergone a thorough closing-the-loop process that includes assessment, beneficial change, and 

reassessment of student-learning outcomes. 

Assessment team members enlisted three faculty members from the Liberal Arts division and two 

faculty members each from the Business and Technology division and the Math, Science, and 

Health Professions division. The faculty members were assisted by the dean of Liberal Arts and 

Library Services, the director of assessments, and the executive director of Institutional 

Effectiveness. 

Student-Learning Outcomes for Courses and Programs 

The five courses and the related programs the team members chose to review were the following: 

BIOL 140 Microbiology   Biological Sciences 

ENGL 102 Rhetoric & Composition II Communications/English 

MATH 115 Survey of Statistics  Mathematics 

PSYC 100 Introduction to Psychology Social Sciences/Psychology  

BMGT 115 Business Management  Marketing 
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The documents the team members reviewed included the rubric results for Technology and/or for 

Social and Cultural Awareness by course and program; each program’s assessment report for FY 

2018 and FY 2019; Closing the Loop reports from each program for FY 2018 and FY 2019; and 

the institution-wide rubric results for Critical Thinking, Technology, and Social and Cultural 

Awareness. The team members also reviewed course outlines for the five courses. The outlines 

were from all modalities including face-to-face on campus; online; dual enrollment at area high 

schools; classes taught at the Higher Learning Center in Hoopeston and at the Danville 

Correctional Center; and classes taught in compressed formats.  

These sets of courses and programs appear as Appendix item E, with designations of Biology as 

E1, English as E2, Mathematics as E3, Social Science as E4, and Marketing as E5.  

In addition to reviewing the aforementioned documents, the team members reviewed the forms 

being used to collect assessment information, the processes being followed, and the quality of the 

data collected. The team members identified strengths of the College’s assessment process and 

areas needing improvement and recommended changes based on what they learned. 

General-Education Outcomes 

The team recognized that the current assessment program at DACC has some strong points. These 

include a clearly established General Education Outcomes: namely, Competence in 

Communication, Competence in Critical Inquiry and Problem Solving, Technological 

Competence, and Cultural Awareness and Social Skills. The rubrics for these appear under 

Appendix item F, General Education Rubrics and Outcomes, with the results for three years 

of assessment of critical thinking, technology, and cultural awareness/social skills.  

In further compliance with the HLC team’s request for more detailed investigation into General 

Education Outcomes, DACC is committed to conducting annual reviews of each of the four 

competencies by using rubrics developed by faculty across a variety of disciplines. That is, 

faculty across all programs and divisions are using the rubrics at the course level to assess student 

learning, as evidenced by the data collected. 

Notably, each of the rubrics has been used to assess general education at the course level in a way 

that can be applied to the program and institutional levels. The rubrics have proven to be 

applicable to a variety of tasks across all programs and disciplines. For example, the Social and 

Cultural Awareness rubrics disaggregate data for analyzing cooperation, professional or ethical 

behavior, personal understand/point of view, and cultural understanding. Most important, the data 

are collected and made available for faculty members to review and analyze.  

Also evident is that the College has a “Closing the Loop” process that allows for faculty to report 

on changes they have made in their programs and report on the impact those changes have made. 

This format also allows faculty to reassess the changes they made.   

Course Outlines for Learning Across Modalities 

As for evidence of acceptable course outlines as they reflect student-learning-outcomes across 

various modalities, Appendix item G, sample course outlines for ENGL 102 provides 
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documentation from five faculty in the English Department. They examined the English Program 

and developed solid program and course outcomes for the courses in the English sequence 

(ENGL 121, 122, 101 and 102). The five course outlines ENGL 102 represent a variety of 

modalities. 

 ENGL 102 DC (face-to-face, one day a week for three hours, Department of Corrections) 

 ENGL 102 E1 (face-to-face, three days a week for one hour each, on campus) 

 ENGL 102 HEXN (face-to-face, one night a week for three hours, Hoopeston Higher 

Learning Center) 

 ENGL 102 OK (face-to-face, five days a week for 45 minutes each, Oakwood High 

School, dual enrollment) 

 ENGL 102 WHZ (Online/Hybrid/accelerated format of 12 weeks) 

Please note that the course descriptions and student-learning outcomes match—except for the first 

outcome for the Department of Corrections course. Since students in the Danville Correctional 

Center are not permitted to use the Internet there, faculty use screen shots and handouts to 

familiarize the students with how to use it for research.  

Recognizing the Shortcomings 

While the assessment team was able to find that some of DACC’s faculty were assessing student-

learning outcomes appropriately, the HLC team’s assignments under Criteria 3.A and 4.B. helped 

expose some significant areas in need of immediate improvement.  

Over the past six months, the College has undertaken the process of laying groundwork for what 

will become a sustainable change in the ways DACC has conducted assessment. Of special 

concern is the dearth of consistency across all academic divisions with regard to the program for 

assessing student learning in order to introduce beneficial changes to courses and programs.  

Further, for instances in which the College has identified these program- and course-learning 

outcomes, not all of the course and program outcomes are objective—and the assessment team is 

reviewing these. In addition, as the HLC team posited, far too many of the assessment reports 

employ words like “some,” “most,” or “all,” when success percentages would appear to be more 

objective.  

When the team reviewed the rubric results for some of these general-education outcomes, faculty 

and administrators came to the grim realization that the College is not collecting nearly enough 

data at the course or sections level. Nor is DACC collecting data from all modalities consistently 

enough to compare across modalities, such as online, on campus, and off campus. Further, some 

programs are so small—with five or fewer students per section—that the data have no statistical 

validity. 

Even more discouraging has been the team’s recognition that few faculty are using the data to 

improve student learning. For most of the program assessments, the institution is failing to re-

assess changes or improvements with regard to the Nichols Model for “closing the loop.” One of 

several examples is the assessments from the Communications program for FY 2019, which 
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abjectly fails to recognize the necessity of programmatic change based on poor metrics in student 

learning. 

Still other assessment reports produce programmatic student-learning outcomes but fail to connect 

with the general-education outcomes. That is, as in the example of Mathematics for FY 2018, the 

faculty introduced changes in their programs based on assessments but then failed to apply the 

rubric to include extant data in the process of closing the loop. 

Sometimes, too, courses within a specific program are using the rubric to assess the same program 

outcome but the courses’ outcomes are not the same, so a comparison is specious. One example 

of this contradiction is the relationship between English 101 and Speech 101. Or else different 

sections of the same course may be assessing the same course outcome but using a completely 

different activity to measure learning, so the comparison is tangential at best, such as with two 

different faculty teaching the same Psychology 100 course but not applying the same standards of 

measurement. 

Along with confusing student success with student learning, a significant number of faculty 

evidently have difficulty distinguishing between program improvement and the assessment of 

student learning. For example, with the Marketing assessment for FY 2019, the improvements 

advanced are sound and yet fail to demonstrate a basis in student learning and ostensibly ignore 

the data produced through course-level assessment. 

With regard to general education, the institutional data that the faculty analyzed does demonstrate 

that students show more competence in the four general education outcome areas based on the 

number of credit hours they have accumulated. Conspicuously absent, though, is the proof that 

these students’ competency increases as they progress through programs of study. This may be 

attributed to the College lacking a sufficient volume and range of course-level data to show 

whether students who complete courses beyond the entry level did score higher than they did in 

their initial courses. For example, the College would benefit in compiling and assessing data 

involving students who take an entry-level course like Psychology 100 and then the sequence of 

advanced psychology courses. 

A Pearl Discovered in Biology 

Not all of the assessments were limited in scope, though. Under Dr. Wendy Brown—with 

assistance from the assessment team—the College has discovered a template that would serve 

well for every academic division, program, and course, including general education.   

Appendix item G is Dr. Brown’s Biological Science Program-Level Assessment Report for 

2019-21. The report clearly states what program outcome is being assessed and what the course 

level outcome is for each of four biology course being assessed. It states that 243 students were 

assessed and four faculty members participated in the assessment. Every course used a group-

centered lab activity to assess the students’ ability to work as a functional team member. Students 

were assessed using the Competence in Communications Rubric.  
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The results are compared and analyzed for the four courses and via different modalities, including 

F2F (face-to-face), and OL (online) for FT (full-time) students. The instructors make the students 

aware of the criteria on which they are being assessed at the beginning of the semester so they can 

actively work on performing well in group activities.  

The faculty are required to submit a “Closing the Loop” report next year to reassess the results of 

this year’s activity. This is our winning model for moving DACC forward to achieving excellence 

in assessing and improving student-learning outcomes. 

Addressing the Shortcomings 

The HLC team has helped DACC come to recognize that all course outcomes and program 

outcomes must be clearly defined and must be measurable. In February 2019, the DACC 

assessment team launched a review of course and program outcomes, first to assess the quality of 

the course outcomes for the five programs reviewed in this report. DACC assessment-team 

members have also reviewed the course outcomes for the five courses reviewed as part of this 

process to determine whether they are objective and measureable and that they are the same 

across all sections of a course. They also examined the course outcomes are in keeping with the 

course descriptions in the catalog as approved by all appropriate external entities.  

However, what they found is that not all are objective and measureable although they appear to be 

in keeping with all external-entity requirements. Reviewing and revising the program and course 

outcomes is beyond the scope of the review team, as this requires the input of faculty from the 

specific disciplines and continues to be a mandate going into FY 2020. 

To that end, DACC’s assessment-team members have recommended and implemented several 

changes to the current assessment process, changes that will build upon what the College has that 

is working well and will address the concerns noted. Most of what follows will be directly 

supervised, evaluated, and collected by the College assessment team (director of assessments, 

three deans, three assessment champions for academics, and two assessment champions for non-

academic departments) under the authority of the executive vice president/chief academic officer. 

 Every course in every program will be assessed annually (or every two years for 

classes that meet just every other year).  

 Every modality of a course will be assessed annually (not necessarily every section 

but at least one section of each modality). Preferably as many sections as possible 

will be assessed to provide the richest data. 

 Assessment will be completed using the common rubric and based on a common 

task agreed upon by the full-time faculty in a program with input whenever 

possible from part-time faculty.  

 Career programs will remain the same as before. Transfer programs will be broken 

down into their individual disciplines. For example, Psychology will now be its 

own program rather than being part of the Social Science program. This allows for 

looking at all courses in a program rather than just certain courses. However, data 

for all programs within the Social Sciences can still be compared. 
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 To make sure faculty are assessing student learning, the General Education 

Outcome, Program Outcome, and applicable Course Outcome will be clearly 

identified each year. The aforementioned form for the Biology Program under 

Appendix item H will be the template for alignment with each of the four general-

education outcomes. This format includes a section for faculty to reassess what 

was assessed previous year, thereby ensuring that the process supports a 

continuous system of improvement and assessment.  

 DACC will revive use of the Course Level Assessment Report form, which was 

required of faculty a number of years ago but discontinued in recent years. A 

sample for this is from Psychology 100, Appendix item I. These reports provide 

the raw data from which the other reports are generated and need to be collected 

and stored. 

 As discussed previously, the College has implemented short-term data-sharing 

systems to ensure that assessment data is accessible electronically for key 

personnel including the director of assessments, the executive director of 

Institutional Effectiveness, the assessment champions, lead instructors, deans, and 

the executive VP of instruction and student services. A long term system via 

SharePoint will be introduced before the end of 2019. 

 Also as discussed previously, DACC participation in the HLC Assessment 

Academy would undoubtedly prove to be transformational. The College has 

demonstrated through its experience in Achieving the Dream that faculty and staff 

function extremely well when provided structure, models and coaches.  

 

The catalyst for these changes with regard to course, program, and general-education assessment 

has been the review of peers on the HLC visiting team. With the wake-up call that DACC 

received, the assessment team will work closely with faculty to build and maintain a College-wide 

system for the assessment of student-learning outcomes. 

Core Component 4.B., 2: Assessing Co-Curricular Outcomes 

 

Since joining DACC in August 2016, President Nacco has been mystified about the meaning of 

the term “co-curricular education.” Having participated in two successful community-college 

reaccreditations by the Middle States Commission, he understood “extracurricular” and “co-

requisite,” but had never encountered any tangible meaning of the term or practical application of 

assessing student learning for this phenomenon. 

 

Even more disconcerting for President Nacco was that when he joined DACC, his Diogenes-like 

quest to find someone who understood the meaning of co-curricular programs yielded nobody. 

Whenever he asked about “co-curricular education,” the only ones to respond were crickets. 

 

DACC faculty and staff had considered the College exempt from any assessment of student-

learning outcomes based on the (mis)interpretation of the verb “claims” under core component 

4.B.2: “The institution assesses achievement of the learning outcomes that it claims for its 



   

15 
 

curricular and co-curricular programs.” That is, in claiming no co-curricular programs in its 

catalog or anywhere else, DACC saw no necessity for assessing student-learning outcomes.  

 

During the day-and-a-half visit to DACC, though, the HLC team set the record straight to provide 

a sound working definition that DACC will employ when moving forward in assessing student-

learning outcomes for co-curricular programs. The assignments the College received were as 

follows: 

 

 A completed co-curricular assessment plan including a definition of co-curricular and list 

of programs/activities related to the definition. 

 

 Three co-curricular goals/assignments completed, analyzed over the given time period, 

showing next steps in the improvement process. The report will show reflection on student 

learning gains and/or maintenance at a specific level over the given time period and 

documented improvement plans for future co-curricular assessments. Include 

documentation on methodology on how co-curricular assessment is conducted. 

 

 A revised, updated schematic for planning processes at the institution to include co-

curricular assessment. 
 

After wrestling with definitions of co-curricular programs, the DACC assessment team explored 

pilot programs with four potential areas that ostensibly fit the HLC team’s concept of co-

curricular education. As Appendix item J are Rubrics for Assessing Co-curricular General-

education Outcomes for areas that would seem to fit the definition of co-curricular programs: the 

Writing Center (tutoring), Math and Science Solutions (tutoring), the federally funded TRIO 

program for at-risk students, and the DACC Library. 

 

The data yielded for the Library seems to have the least amount of potential, while the Writing 

Center, MASS, and TRIO data are more promising. With the assessment team including two non-

academic champions, the plan is to evaluate the data again next spring as part of a yearly 

assessment cycle, the assumption being that an institutionalized process would enable DACC to 

collect information about learning outcomes for individual students. The college will review the 

list of co-curricular programs annually to initiate assessments as needed.  Here again, DACC 

would benefit in receiving a deeper understanding of co-curricular programs over the next four 

years when five members of the assessment team participate in the HLC Assessment Academy. 

 

Summary of DACC’s Action Plan 

 

DACC benefitted immensely from the peer-review experience as the HLC team has thoughtfully 

and patiently laid out a blueprint for success to address critical areas of concern. Chief among 

these were the absence of a central repository for data collection, the failure to demonstrate a clear 

connection between strategic planning and outcomes, the lack of consistency in assessing student 

learning, and an agnostic view of the existence of co-curricular programs. 

 

One of the recommendations that the HLC team has brought to DACC and to the Council has 

been for the College to adopt a Standard Pathway for maintaining its accreditation with the HLC. 
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Especially given the problems that the HLC peer reviewers uncovered vis-à-vis DACC’s 

inconsistency in assessing student-learning outcomes, DACC’s transfer to the Standard Pathway 

would be a wise decision. The College would undoubtedly benefit from the additional support 

that interim monitoring would provide.  

 

Despite being a small college with sparse resources, DACC has seen the enormous value of 

investing in both personnel and technology to address the problems that the HLC team has 

uncovered. The College is committed to providing key assessment-team faculty and staff with a 

four-year program of study at the HLC Assessment Academy in order to increase the skills of 

DACC’s core leadership team for assessing student learning. 

 

As for technology, the College has recently established a shared drive for assessment-team 

members and senior staff to access as a repository for assessment and other key performance data. 

The College has also made a significant investment in installing SharePoint as a long-term system 

for ensuring that data are accessible electronically and secure. The College expects the installation 

to be completed by late 2019. 

 

Apart from the issues that the HLC team memorialized in its report, other noteworthy 

opportunities for improvement emerged during this year’s peer review process. College faculty, 

staff, and students appreciated meeting with the HLC team and being able to discuss issues of 

concern. One of these issues surprised the administration when a student taking night classes on 

the Danville campus expressed a fear for her safety. The College immediately investigated this 

situation and responded by deploying additional contracted security in parking lots during night-

class-dismissal times. A longer-range plan is to consolidate night classes to central buildings in 

order to ensure that students feel “safety in numbers” rather than attending class in isolated parts 

of the campus. This initiative is included in the 2020 Matrix (Appendix item B, under II. 

Student Success, B.4.) for the College to “investigate measures to improve security for night 

classes.”  

 

The revelation about night classes led to further conversations with students. What has become a 

common theme among those who are residents of towns south of the City is that they are 

generally loath to attend classes in Danville after dark due to their perception that the College is 

located in an unsafe area. Based on these student discussions, DACC has partnered with a high 

school in the southern part of the district (Georgetown-Ridge Farm) to begin offering credit 

classes and high-school equivalency during weekday evenings. This initiative appears in the 2020 

Matrix under IV. Organizational Advancement A. 3. “Expand offerings of night classes to build 

enrollment county-wide.” 

 

One other epiphany that the College experienced during the accreditation process involved the 

Quality Initiative and the account of the College’s failure to earn faculty buy-in on student-

success initiatives like mentoring and mandatory advisement. By and large, DACC faculty 

members are committed to their teaching and to ensuring student success, but have long done so 

in silos. One initiative in the 2020 Matrix that is an attempt to break down the silos is the 

“success-sharing” plan that appears under II. Student Success A.6. and has been included in the 

Faculty Association’s recently adopted two-year contract. 
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When the HLC team arrived in March of 2019, President Nacco had been president at DACC for 

a little more than two years. As a first-time community-college president, he felt overwhelmed in 

having to grapple with significant financial shortfalls as the State of Illinois entered its second of 

three years without a budget. As for helping to gear up DACC for reaccreditation in two years, 

President Nacco was stunned and disturbed to find that the College’s strategic plan had been in 

mothballs for two years. DACC had no academic master plan, no student-services master plan, no 

technology plan, and no palpable correlations among short- or long-range strategic planning, 

goal-setting, and budgeting. 

 

With regard to assessment, President Nacco chose to focus on institutional assessment by 

devoting every monthly meeting of the expanded administrative council to presentations about 

each of the HLC core components as well as individual departments’ “closing the loop” projects. 

This was intended to gather information for inclusion in the Assurance Argument as well as to 

gear up the workforce for the March 2019 reaccreditation visit. 

 

President Nacco never imagined that a College that was achieving such outstanding results in 

improving graduation rates and in producing such stellar assessments in course and program 

retention and completion would be neglecting to provide commensurate levels of data for 

assessing student-learning outcomes. The HLC team identified this systemic flaw in the report, as 

did DACC officials themselves throughout the process of information-gathering to provide 

evidence for the 2019 Assurance Argument.   

 

As the Council considers its recommendation to the Board, please understand that DACC is like 

the City of Nineveh in the Book of Jonah. We admit to our sins and appeal for divine mercy. The 

conclusions drawn by the HLC team did not come as a surprise. Well before the HLC team issued 

its final report, DACC had already begun implementing steps toward rectifying the problems.  

 

A “notice” sanction is not appropriate in this case. It would misrepresent DACC by failing to 

recognize the quality of the education that students receive from a faculty committed forever and 

always to teaching and learning. A “notice” sanction would seem incompatible for an institution 

that spearheads workforce development and economic revitalization throughout the region. Nor 

would a “notice” sanction appropriately reflect the status of an institution that ATD recognizes as 

a “Leader” college given its outstanding outcomes in student success. Most important, a “notice” 

sanction would unnecessarily tarnish the image of a college that has been the pride and joy of 

Danville, Illinois, for more than 72 years.  

 

DACC will work hard to address all of the HLC’s concerns. Two years from now, during a 

comprehensive visit, DACC will have gathered sufficient evidence in documented assessments of 

student-learning outcomes and of “closing the loop” to demonstrate that the College is on the 

right track. Routine HLC monitoring through a Standard pathway will achieve the outcomes that 

both the HLC and DACC mutually desire. 

 

Please say “No” to “Notice.” 

 

### 
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Appendix A   Organizational Review of Goals  

(Abridged: Selections from the full 56-page ORG, which is available on the DACC Web site www.dacc.edu under “About Us” 

and the Strategic Planning page.) 

Strategic Planning 
Matrix 2018-19 

Master Plan Department Goal 2018-19 Outcome Next Steps 

I. A. 1. Implement 
innovative 
pedagogy to 
improve student 
retention 

Academic MP: 
Improve 
pedagogy and 
success rate 

Nursing: Improve 
NCLEX success rate 
by requiring A & P I 
and II as 
prerequisites, 
reducing the number 
of nurses in clinical, 
and strictly adhering 
to grade 
requirements—
without exception. 

NCLEX pass rate increased from 75 
percent in 2017-18 to 88 percent in 
2018-19 

Analyze attrition based 
on microbiology and 
anatomy & physiology 
pass rates 

I. A. 1. Implement 
innovative 
pedagogy to 
improve student 
retention 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Math: Review math 
sequence and 
placement criteria 

Dean began hosting a review with 
math curriculum team to ensure 
math sequence and placement data 
is appropriate.  

Review 
Success/Withdrawal 
data by comparison to 
placement data 

I. A. 1. Implement 
innovative 
pedagogy to 
improve student 
retention 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Video Production: 
Start utilizing the 
campus television 
production studio. 

Video production classes are on the 
schedule for fall 2019. Added 
equipment needed for the upgrade 
process into the FY20 budget. 

Get students involved 
by creating a Video 
Production Club on 
campus. Will purchase 
and install equipment 
for the upgrade. 

I. A. 1. Implement 
innovative 
pedagogy to 

Academic MP: 
Revise 
curriculum 

Math: Evaluate 
processes for 
Transitional Math 

Review student data for sequence 
course 

Review Success Data 

http://www.dacc.edu/
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improve student 
retention 

to Ensure 
teaching 
excellence 

I. A. 1. Implement 
innovative 
pedagogy to 
improve student 
retention 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Manufacturing: 
Become NIMS 
certified 

Instructors trained and certified—
teaching during 2019. Student pass 
rate on NIMS increased by 11 
percent. 

Expand range of 
manufacturing 
certifications for NIMS-
qualified graduates. 

I. A. 1. Implement 
innovative 
pedagogy to 
improve student 
retention 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Business & 
Technology: 
Reestablish a 
sustainable position  

Faculty hired; Merged sustainability 
position with environmental 
horticulture and DACC Land Lab 

Develop a revamped 
sustainability program 
for Fall 2019. 

I. A. 2. Develop 
strategies to 
reengineer low 
enrollment 
programs 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Business & 
Technology: Revise 
Office Systems 
Curriculum 

Submit course name changes to ICCB. 
New BOFF courses submitted and 
approved by ICCB-Fall 2017. 

Assess enrollment 
during 2019-20 

I. A. 2. Develop 
strategies to 
reengineer low 
enrollment 
programs 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Engineering: Increase 
enrollment in 
engineering majors. 

Encourage students to choose 
engineering by providing waivers for 
key gateway programs. Those who 
achieve a B grade or better are 
eligible for waivers in Physics 106 and 
Math 130 

Assess course and 
program enrollment 
during 2019-20 

I. A. 2. Develop 
strategies to 
reengineer low 

Academic MP: 
Revise 
curriculum 

Horticulture: 
Increase enrollment 
through additional 
land lab production  

Along with vegetable farming, 
sustainability lab began operating a 
beekeeping farm and orchard. 

Assess enrollment 
during 2019-20 
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enrollment 
programs 

to Ensure 
teaching 
excellence 

I. A. 2. Develop 
strategies to 
reengineer low 
enrollment 
programs 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Automotive: 
Implement new 
curriculum based on 
advisory-board input  

Began investigating partnership with 
Ford Motor Company for providing 
Ford credentials for certificate 
completers. 

Introduce Ford-based 
courses in 2020. 

I. A. 3. Evaluate 
recent assessment 
and outcome 
updates to 
programs and 
courses 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Library Services: 
Assess if student 
usage of library 
resources correlates 
with student 
outcomes in terms of 
retention, 
persistence and 
completion 

Data requests have been made to 
CARLI to identify which students have 
created library accounts and which 
students have placed I-Share requests 
or checked out material so that these 
can be submitted to Institutional 
Effectiveness to look for correlation 
between library usage and retention, 
persistence and completion. A related 
process of correlating e-resource use 
data with student retention, 
persistence and completion by 
analyzing EZProxy data is being 
explored with IT. 

As the library moves to 
Single-Sign-On 
authentication, the 
ability to link e-
resource users with Key 
Indicators needs to be 
included in the 
discussion. 

I. A. 3. Evaluate 
recent assessment 
and outcome 
updates to 
programs and 
courses 

Academic MP: 
Revise 
curriculum 
to Ensure 
teaching 
excellence 

Danville Correctional 
Center: Ensure 
integrity of curricula, 
syllabi, and learning 
materials for all DCC 
transfer courses 
 

DCC staff reviewed all programs and 
revised. New learning materials 
provided for all instructors. All 
instructors vetted through Corrections 
eligibility system. 

Looking to open online 
access or interactive 
television at the 
Correctional Center. 
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Strategic Planning 
Matrix 2018-19 

Master Plan Department Goal 2018-19 Outcome Next Steps 

II.A.1. Assess and 
expand student 
activities to 
improve retention. 
 
 
 
 
 
 
 

Student Services 
MP: Increase 
student access, 
engagement, 
retention and 
success through 
more integrated 
and 
comprehensive 
student services. 
 

Student Services: 
Complete research, 
select, and 
implement a mobile 
application to 
improve 
communications with 
students about 
events, activities, and 
to build learning 
communities. 

- A team researched options and 
narrowed it down to 3 mobile 
applications.   
- Team selected a product to move 
forward with and is submitting a 
proposal to the Board in April. 
 

- Implement mobile 
application during 
Summer 2019.   
- Roll out new 
application and its 
capabilities to faculty 
and staff.  Train as 
needed. 
- Roll out new 
application to students 
through New Student 
Orientations, INST 101, 
website, etc.   
- Assess student use of 
app after 1 year (in 
June 2020). 

II.A.1. Assess and 
expand student 
activities to 
improve retention. 
 
 
 
 
 
 
 

Student Services 
MP: Increase 
student access, 
engagement, 
retention and 
success through 
more integrated 
and 
comprehensive 
student services. 
 

Library Services: 
Assess how well 
library instruction 
prepares incoming 
students for future 
research 
assignments. 

Library instruction is integral to 
Success in College courses. This 
program was re-vamped in FY19 to 
address the fact that students may 
only get instruction in library 
resources in their Success class and 
yet be expected to perform research 
in subsequent courses. As a result, 
every student got hands-on 
experience using the library’s 1Search 
tool. Paper assessments conducted in 
subsequent class sessions indicated 
that 83% knew they needed to have 

The reference librarian 
will provide instruction 
to Success in College 
students. 
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their ID to check out material, 58 % 
knew that they would need to use 
their DACC user ID/password to 
access online resources, 64 % 
remembered all of the search 
techniques (although disaggregation 
reveals that percentages who knew 
about various specific utilities were 
higher), and 29% understood the full 
utility of the Minrva app (again 
disaggregation revealed knowledge of 
individual  utilities was higher). 
PROPOSED CHANGE: Simplify the 
1Search exercise to emphasize fewer 
skills and revise assessment to one 
that reinforces the exercise during the 
session. 

II.A.1. Assess and 
expand student 
activities to 
improve retention 

Student Services 
MP: Increase 
student access, 
engagement, 
retention and 
success through 
more integrated 
and 
comprehensive 
student services. 
 

Liberal Arts: Monitor 
circulation statistics 
to correlate with 
facility usage and 
student success. 

Monitoring of circulation statistics will 
be ongoing as a means of correlating 
library use with student success. 
Reflecting a national trend in 
dropping physical item circulation as 
well as a lower campus headcount, 
the library circulated 1281 items in 
FY18 compared to 3464 items in FY17. 
A bright spot, however was popular 
fiction. Because popular fiction was 
moved upstairs to encourage use, 
library staff compared circulation of 
appropriate call number ranges from 
its previous location to those in the 

Student IDs and the 
number of times and/or 
items attached to those 
IDs were submitted to 
the Institutional 
Effectiveness Office to 
generate student 
retention, persistence 
and completion data. 
 
Library staff will analyze 
the data generated and 
see if there is a 
correlation between 
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new location – an indirect, but 
comparable set of figures. Usage 
FY16-17: 294 checkouts. Usage FY18-
19: 357. 

library usage of these 
three indicators of 
student success. 
 
Library staff will explore 
additional ways to 
connect student usage 
of library materials with 
student success 
measures. 

II.A.2. Enhance 
general campus 
tutoring. 
 

Student Services 
MP: Increase 
student access, 
engagement, 
retention and 
success through 
more integrated 
and 
comprehensive 
student services. 
 

Testing & Academic 
Services:  
1. Provide an 

online, accessible 

tutoring program 

that can be linked 

to Blackboard. 

2. Establish a 

Tutoring Center 

budget that will 

allow expansion of 

services. 

3. Expand staff 

to support a more 

readily available 

service to students. 

- College introduced ALEKS an 
intelligent math placement and 
learning system for students to 
identify their weaknesses and then 
receive instruction to strengthen their 
skills in those areas.  MASS Tutoring 
Center is also using the diagnostic 
data to help tutor students. 
- Testing & Academic Services Director 
taught Math instructors how to 
retrieve and use the individual 
diagnostic data prescribed by ALEKS 
for students. 
- Introduced Accuplacer Study App to 
students for placement test prep and 
instruction.  Usage will be monitored 
in FY20. 
-Based on feedback from previous 
tutoring sessions, students have 
better outcomes with a professional 

- Only 1 student had 
taken advantage of the 
ALEKS supplemental 
instruction by April 1, 
2019.  Several student 
services offices are now 
communicating the 
benefits of ALEKS to 
students.  The number 
of supplemental 
instruction learners 
started to increase.  It 
will be monitored in 
FY20. 
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tutor (vs. peer).  This also allows for 
consistent training.  Current tutor  
-Opened General Tutoring sessions to 
include walk-in, appointments (day 
and night). 
 

II.A.3. Implement 
researched 
retention and 
recruiting methods 
on underserved 
groups, including 
student athletes. 
 

Student Services 
MP: Increase 
student access, 
engagement, 
retention and 
success through 
more integrated 
and 
comprehensive 
student services.   

Student Services: 
Develop an 
Enrollment 
Management Plan 
with the Strategic 
Enrollment 
Management Team. 
 

- A SEM structure has been 
established utilizing existing teams 
and staff.  Recruitment and retention 
of underserved groups are part of the 
SEM goals. 
- Developed a Recruitment Action Plan 
that will be part of the SEM.  Activities 
are based on successful strategies 
from Fall 2018 and Spring 2019 
registration periods. 
- Asst. Dean of Student Services/CDO 
introduced the College to a series of 
online seminars titled Black Minds 
Matter.  Series highlighted research 
and strategies from national leaders.  
Topics covered can be utilized by 
faculty, staff, administrators, and 
community members. 
- TRIO shared a Supporting Men of 
Color webinar.  Various student 
services staff attended.  Research 
based strategies will be incorporated 
into retention strategies for FY20.   
 

- Team is still 
developing overall 
concept of SEM on 
campus.  Recruitment & 
Retention sub-teams 
are established, but not 
working to full potential 
based on progress to 
date. 
- Campus reporting 
mechanisms still need 
to be developed. 
- Additional work is 
required.  Timeline will 
be extended to 
December 2019. 
- College will ask teams 
to review specific 
seminars and 
implement appropriate 
strategies highlighted.  
Strategies will be 
assessed. 
- Follow up with 
national leaders from 
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the Supporting Men of 
Color webinar will take 
place in Summer 2019.  

II.A.3.Implement 
researched 
retention and 
recruiting 
methods on 
underserved 
groups—including 
student-athletes 

Academic MP: 
Advance a 
culture of 
inclusion 

Chief Diversity 
Officer: Implement 
programs to advance 
diversity in staffing 
and student 
recruitment. 

Developed and submitted to the 
President of the college a draft 
“Duties and Responsibilities” 
document aligned with initiatives, 
programs and trainings that address 
the diversity needs of the college.  
a. Consulted with 7 faculty on 
Diversity issues 
b. Hosted IL Eliminating Poverty 
Listening tour. 
c. Trained Student Services 
division staff on Implicit Bias/MBTI 
d. Participated in 2 Radio 
programs discussing Diversity 
Initiatives 
e. Initiated M-SWIFT program for 
retention of African-American male 
students 
 

Increase community 
visibility of chief 
diversity officer in 2020. 

II.A.4. Investigate 
increasing social 
or entertainment 
events for 
students 

Student Services 
MP: Increase 
Enrollment 
 

College Relations: 
Investigate online 
media to reach non-
traditional & 
traditional students, 
assist with 
recruitment, and 
support retention 
efforts. 

Test response to Facebook Live, 
YouTube, and short format ad videos; 
boost with small investment to reach 
more people. 
 

Based on successful 
analytics and metrics, 
investment will 
increase to $3,000 into 
social-media marketing 
in FY 2020. 



   

27 
 

Strategic Planning 
Matrix 2018-19 

Master Plan Department Goal 2018-19 Outcome Next Steps 

III.A.1.Maintain 
essential spending 
guidelines 

President’s 
Institutional 
Vision: Revenue, 
Relationships, 
and Reputation 

Business Office: 
Evaluate relationship 
with Collection 
Agency and explore 
other options. 

To increase amount of money 
recovered from delinquent accounts, 
the Business Office changed collection 
agencies, from CCB to TekCollect 
effective Spring 2019 

Evaluate the success of 
TedCollect during the 
2019-20 FY. 

III.A.1.Maintain 
essential spending 
guidelines 

President’s 
Institutional 
Vision: Revenue, 
Relationships, 
and Reputation 

Business Office: asset 
management and 
fiscal accountability 

FY17 – Operational deficit of 
$(1,250,659) – Budgeted deficit of 
$(1,292,400).  Favorable variance due 
to essential spending, reductions in 
force and other variables.   
FY18 – Operational surplus 
$2,602,152 – Budgeted surplus 
$2,786,936 (Unfavorable) 

Continue essential 
spending guidelines in 
2020 Matrix or until the 
fund balance of 
$4,000,000 (pre-2015 
balance) is restored. 

III.A.1.Maintain 
essential spending 
guidelines 

President’s 
Institutional 
Vision: Revenue, 
Relationships, 
and Reputation 

Business Office: 
Evaluate the transfer 
of service fees on 
credit card 
transactions from the 
College to the 
consumer 

Effective March 9, 2018 fees are 
charged to the consumer.  Will save 
the College approximately $30,000 
annually. 

Continue essential 
spending guidelines in 
2020 Matrix or until the 
fund balance of 
$4,000,000 (pre-2015 
balance) is restored. 

III.A.2. Identify and 
apply for grant 
opportunities in 
support of 
teaching and 
learning. 

Academic MP: 
Improve Access 
and Affordability 

Executive 
Assistant/Director of 
Grants: Identify and 
apply for grant 
opportunities in 
support of teaching 
and learning. 

In the newly established position,  
Director reviews and oversees all 
grant submissions.  

Continue to research 
grant opportunities.  
Remind the campus 
community that all 
grants should be shared 
with the grants director 
for reporting purposes 
and review.   
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Strategic Planning 
Matrix 2018-19 

Master Plan Department Goal 2018-19 Outcome Next Steps 

IV.A.1.Research 
expanded class 
offerings at 
Danville Housing 

Academic MP: 
Improve Access 
and Affordability 

Academic Affairs: 
Provide on-site 
classes for 1,500 
apartments in Section 
8 housing complex 

Provided GED/HiSET classes in FY 
2019. Classes began with more than 
12 students but dwindled to three 
during the Spring 2019 semester. 

Through Equity and 
Diversity team, will 
explore other ways of 
recruiting and retaining 
Fair Oaks residents 

IV.A.2. Prepare 
for a Foundation 
fundraising 
campaign 

Academic MP: 
Improve Access 
and Affordability 

Foundation: Launch a 
capital campaign in 
2019 to support 
student scholarships 
and College 
operations. 

Campaign co-chairs and leadership 
team established for late 2019 
campaign launch. Identified key 
priorities: support for presidential 
scholarships, a nursing simulation 
laboratory, renovation of Jacobs Hall, 
and other scholarships. 

Campaign launch will 
move from silent phase 
to open phase for two-
to-three years. Target is 
$3 million. 

IV.A.3. Implement 
an 
entrepreneurial 
approach to 
Community 
Education 

Academic MP: 
Increase 
Enrollments and 
Net Revenue 

Exec VP: Evaluate 
DHS dual enrollment 
Fitness Center 

Exec VP: Review student data for 
usage and success rates 

Exec VP: Enrollment 
numbers, mentoring 
evaluations and 
student success. 

IV.B.1.Assess the 
"Power of 3" 
branding 

Academic MP: 
Improve Access 
and Affordability 

College Relations: 
Investigate expanding 
NCMPR membership 
to institutional level 
to include Recruiter, 
webmaster and/or 
Videographer in 
order to appeal to a 
vast audience of 
prospective students. 

Professional development for all 
aspects of marketing, recruiting, and 
retention team to enhance team 
rapport, improve product output, and 
encourage a team approach to 
recruitment and retention 

Will invest $8,000 in 
2020 to hone the skills 
of recruiters and 
marketing to focus on 
attracting a diverse 
market of students to 
the College. 
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Appendix B   Strategic Planning Matrices 2018-19 and for 2019-20 
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Appendix C   Policy 6034 titled “Data Governance” 
 
 

 
 

Board Policies and Procedures Manual  

 

Index | Section 6000 – Business Services 

 

Data Governance              6034 

 

The purpose of a data governance policy is to assign and detail responsibilities for managing 

DACC student and performance data while following the mission of the College.  This policy 

establishes a framework for standards and guidelines to be followed in creation of data access and 

usage.   

 

The mission of the data governance policy is to provide oversight to data systems, ensure data 

integrity, employ best practices in data management, integrity in reporting, information consistency 

and security access.  In addition, systems are in place to identify data and reporting needs related to 

institutional assessment and planning, serves as a resource for similar department and division needs, 

assists in the analysis of student or college data for internal and occasional external constituencies.   

 

The Information Security Team will identify, establish and oversee the strategy, objectives and 

policies intended to ensure the quality of critical data, focusing primarily on those data used for 

compliance reporting to external agencies. 

 

The Information Security Team and the Colleague Core Team will ensure that the appropriate 

resources (staff, technical infrastructure, etc.) are dedicated to prioritizing data needs and 

setting/enforcing policies related to data management and use.  Some findings may require approval 

from both the Administrative Council and the Achieving the Dream Leadership Team. 

 

Procedures 

 

Key and Other College Performance Indicators 

The Institutional Effectiveness Department, with input from the DACC Data Team, will create 

and develop Key and other College Performance Indicators that align with Danville Area Community 

College success measurement criteria and the Illinois Community College Board state indicators.  

Continuous evaluation of these measures will facilitate the quality improvements necessary to 

advance the College’s mission and goals. 

 

Data and Reporting Standards 

http://www.dacc.edu/board/policies/index.php?
http://www.dacc.edu/board/policies/index.php?section=6000


  
  

32 
 

Dissemination of data will be controlled in accordance with the security practices set forth by the 

Information Security authority.  Appropriate use must be considered before sensitive data are 

accessed and/or distributed.  Unauthorized dissemination of data to either internal or external 

personnel is a violation of the Data Governance Policy (see Board Policy #6032 – Retention of 

College Records and Board Policy #6033 – Securing and Safeguarding Information).      

 

 

 

Security Protocols 

Administering and monitoring access and, in collaboration with technical support staff, defining 

mitigation and recovery procedures; reporting any breaches of College information in a timely 

manner according to defined procedures; coordinating data protection with the Information Security 

Office as necessary; ensuring the confidentiality, integrity, and availability of the information (see 

Information Security Plan and Information Security Procedures). 

 

Reporting Metrics 

The Institutional Effectiveness Office and the DACC Data Team will define, develop, and 

document data metrics, and changes to the metrics, used in external and internal reporting. 

 

Data Definitions 

The Institutional Effectiveness Office and the Colleague Core Team will establish and maintain a 

data definition dictionary and coding standards for the College’s critical external compliance and 

internal operations reporting requirements. 

 

Data Integrity Procedures 

Data systems and/or processes that are involved in the creation of institutional reports will 

incorporate data integrity and validation rules that ensure the highest levels of data integrity are 

achieved.  Validation rules within data systems will include reconciliation routines (checksums, hash 

totals, record counts) to ensure that software performance meets expected outcomes.  Data 

verification programs such as consistency and reasonableness checks will be implemented to identify 

data tampering, errors, and omissions. 

 

Technical and operational staff will create a process for identifying data entry errors and 

correcting the data to match College standards and will report any issues that require larger action on 

behalf of the College’s data governance structure to the MIS Programmer. 

 

Impacting Data Quality 

The Institutional Effectiveness Office, in concert with Management Information Systems and the 

DACC Data Team, will continuously seek out the latest technology available to preserve the integrity 

and quality of the College’s data.  Through continuing education, peer conferences, and trade 

publications, the latest trends and tools will be discovered. 

 

Impacting Data Systems 

The College’s data management practices and usage policies will be aligned with the latest 

technology and data collection methodologies to allow for two-way data and information flow across 

systems and offices, departments and divisions. 
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Impacting Reporting Needs 

Vigilant monitoring of changes to reporting best practices will occur by aligning external 

compliance reporting instructions, data definitions, and requirements to the data entry, aggregation, 

and coding of the College’s data.       

 

Adopted:      

__________________________________ 
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Appendix D   Job Description for Director of Assessments 

 

 
Danville Area Community College 

 
Position Description 

 
Date:   July 1, 2019  Position: Director of Assessments  
  
Written By:  David L. Kietzmann    Incumbent: Abby Hahne 

    
  Approved By:  Jill Cranmore     Reports To: Division Deans 

          David L. Kietzmann 
       

  
 
Accountability Objective: 
The Director of Assessments will work with the faculty, staff and administrators to develop effective 

strategies for the academic assessment of student learning outcomes at the general education and program 
levels. The Director of Assessments will provide ongoing support for assessment activities, assist with the 
analysis of assessment methods and results and report such results to both internal and external 
stakeholders.  

 
Nature and Scope: 
The Director of Assessments will report to all Division Deans and the Executive Vice President. 
 
Required Qualifications:    Master’s Degree in appropriate field or a Professional 

        Degree in an appropriate field. 
        
       Knowledge of Accreditation standards  
 
       Student learning outcomes  
 
       Assessment practices and methods  
  
       Learning theory – practice and study of learning  
        
       In-depth knowledge of subject matter to be taught. 
 
       Commitment to excellence in teaching. 
 
Desirable Qualifications:    Ph.D. in the appropriate field. 
 
       College level teaching experience. 
 

Demonstrated participation in committees and 
institutional building activities. 
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Director of Assessments, Continued: 
 
Essential Job Functions: 
 

1. Collaborate with Division Deans, Assessment Champions, administration, and faculty to 

develop assessment plans and closing the loop tools. 

 

2. Promote assessment and continuous quality improvement across the institution through regular 

presentation of assessment data and ideas, working individually with divisions and staff/faculty 

for assessment plan development/improvement and committee work. 

 

3. Co-chair Assessment Team. 

 

4. Assist the IE Office in preparing institutional assessment reports. 

 

5. Maintain assessment-related documentation and provide necessary information for external 

reporting.  

 

6. Assist the IE office in evaluating campus assessment surveys for program improvement. 

 

7. Recommend measures to faculty for setting targets, tracking effectiveness and comparing 

results with benchmark institutions for program and course outcomes. 

 

8. Attend HLC and assessment-related conferences and perform assessment –related research to 

maintain knowledge of current practices and requirements of assessment. 

 

9. Perform other duties as assigned related to assessment. 

  
 
 
 
 
 
July 1, 2019 
G://Director of Assessments 
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Appendix E1 Biology 
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Appendix E2 English 
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Appendix E3 Mathematics 
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Appendix E4 Social Science 
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Appendix E5 Marketing 
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Appendix F   General Education Rubrics and Outcomes 
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2016-2017 General Education Critical Thinking Rubric Results 
During the 2017-2018 school year 514 students samples of work related to critical thinking were collected 

and evaluated using the faculty created critical thinking rubric. The rubric asked faculty to evaluate student 
work in three categories: 

 Understanding of the Issue or Problem 
 Use of Evidence 
 Position or Solution 
The results were then cross checked with the students earned credits while at the college to see if the 

students were competent and if their abilities were improving during their time at the college. What follows 
is a summary of the results. 

 
Understanding of the Issue or Problem: provide outline of problem, determine relevant info, define 

terms, and analyze underlying assumptions       

 
Although with more credits accumulated at the college the students’ average score is improving 

measurably, the improvement appears to be slight. The question arises if this is normal or something to be 
concerned. 

                             
 
 
                                                                                                                                    
Use of Evidence: apply previous knowledge, collect pertinent info, considers contradictory evidence, 

question expert viewpoints, consider alternative views, review evidence assumptions, summarize evidence, 
and evaluate/analyze evidence 

3.0 3.1 3.1 3.1
3.3

0

1

2

3

4

0-4 cred 5-17 cred 18-32 cred 33-49 cred 50+ cred

Understanding of the Issue or Problem
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Once again, the results show improvement but only slight.  
 
Position or Solution: aligns with evidence provided, aligns with analysis provided, and considers opposing 

viewpoints, complex concerns, or possible limitations to the student's opinions 

 
With this question the improvement is more noticeable. Average students abilities appear to be 

improving with increased time at the college.  
  

2.8
3.0 3.0 2.9

3.2

0

1

2

3

4

0-4 cred 5-17 cred 18-32 cred 33-49 cred 50+ cred

Use of Evidence

2.9
3.1 3.1 3.1

3.3

0

1

2

3

4

0-4 cred 5-17 cred 18-32 cred 33-49 cred 50+ cred

Position or Solution



  
  

76 
 

2017 Fall General Education Technology Rubric Results 
 

During 2017 Fall semester the General Education Outcome: Technology rubric was administered to 561 
students at Danville Area Community College. The rubric, created by a team of DACC faculty with the 
assistance of the Director of Institutional Effectiveness, is used as a measure of student competence in the 
use of technology and to determine if student’s abilities are growing during their time at the college. 

Of the 561 student work samples 186 were identified as working with new technology while 385 were 
identified as working with familiar technology, including students taking an advanced course in welding or 
Microsoft Excel. Those students were broken into five subgroups based on their total accumulated credits at 
DACC. Those subgroups were approximately twenty percent of the larger new or familiar technology groups. 

 
The first rubric question was asking if the students use the technology as it was taught. As can be seen in 

the graph above, on a four point scale students were improving with further college credits. Those familiar 
with the technology start and end at a higher level than students becoming familiar with the technology, in 
the new group, but show no further improvement staying steady at 3.2 on the scale. 
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The second rubric question asks if the students were able to complete the assignment. As can be seen in 
the above little progress was made with either group of students as they accumulate credits. This comes as a 
mild surprise as one would expect first semester freshmen more likely to leave assignments incomplete. This 
phenomenon did not occur in the sampling and is worth checking if repeated. 

 

 
The third rubric question asks if the student was able to work independently. Again using the four point 

scale with the new technology improvement can be seen, although slight. While, with the exception of new 
students, little improvement can be seen although higher overall performance is present. 

The fourth question asks if the student used the technology safely and/or ethically. This response was 
either yes (2 points) or no (1 point). There was unanimous response that this was not a problem. The data all 
rounded to 2.0 on a 2 point scale. 

 
The last question asked if the students were innovative in their thinking. This was also a yes/no question 

with the option of not applicable given as an alternative (and excluded from analysis). As can be seen in the 
graph above, students were considered less innovative with more cumulative credits. This was the case with 
both new and familiar technology. 
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This information was further broken down into students who were intending on transferring and those in 
a career/technical program of study. In most cases the gains seen with questions noted above disappeared. 
The exception being in the case of innovation which the career technical students improved during their time 
at the college. 

 
Conclusions 
First, the Assessment Team concluded that more data needed to be collected to that the data can be 

looked at for each program rather than only the college as a whole. Second, a look at why the innovation 
average score was decreasing is something for further investigation. And third, although students’ completion 
of assignments is expected to be at the lowest level for first semester freshmen this did not occur in this 
sampling. If this occurs again this needs to be investigated. 
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2018 Fall General Education Cultural Awareness and Social Skills Rubrics Results 

During 2018 fall semester the Cultural Awareness and Social Skills rubric was administered to over 1560 

samples of student work. This rubric is used to measure student performance on the associated general 

education outcome. Through analysis, separated in multiple ways, what is clear is that the more time students 

are at Danville Area Community College, the more they excel in each of the four identified subcomponents of 

this general education outcome. 

As can be seen in each of the following charts for cooperation, professional/ethical behavior, point of view 

(from personal to universal), and cultural awareness, the percentage of students who are understanding and 

using/benefiting from the individual component is growing and the percentage who have low awareness or 

awareness alone is shrinking. 

Cooperation: Low awareness - not contributing or a detriment to group work 

  Awareness – under-contributes or monopolizes group work 

  Understanding – contributes and does their fair share in the group 

  Using/Benefiting from – contributes and motivates others to be part of the group 

  N/A – not applicable for this assignment (not included in the graph) 

 

Professional/Ethical Behavior: 

   Low awareness - fails to demonstrate professional or ethical behavior 

  Awareness – frequent of sever lapses in professional or ethical behavior 

  Understanding – minor lapses in professional or ethical behavior 

  Using/Benefiting from – demonstrates professional and/or ethical behavior 

  N/A – not applicable for this assignment (not included in the graph) 
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Personal Understanding/Point of View 

  Low awareness - fails to demonstrate an awareness of other points of view 

 Awareness – recognizes personal differences or points of view, but does not apply them 

 Understanding – applies knowledge of others’ points of view 

 Using/Benefiting from – applies and benefits from the knowledge of different points of view 

 N/A – not applicable for this assignment (not included in the graph) 

 

Cultural Understanding 

  Low awareness - demonstrates little of no cultural understanding 

 Awareness – demonstrates some understanding of cultural differences, but with gaps 

 Understanding – demonstrates an understanding of cultural differences 

 Using/Benefiting from – demonstrates and benefits from understanding of cultural differences 

 N/A – not applicable for this assignment (not included in the graph) 
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A second way to look at the results is through a linear regression. To do so one would first have to linearize the 

results by converting as follows: “low awareness” = 1, “awareness” = 2, “understanding” = 3, and 

“using/benefiting from” = 4 with “not applicable” omitted from analysis.  By doing this with smaller subsets of 

students assigned by student career choice, increases in almost every area can be seen. 

In the chart below the increases are measured against one year’s completed coursework: 30 credits. For 

instance a typical transfer student having 30 earned credits would have an average cooperation rating 0.11 

above that of a typical new student, and the student that earned 60 credits would have an average 

cooperation rating of an additional 0.11 above the typical 30 credit student. Only two of the 28 comparisons 

are negative, and could be looked at further to see why the cooperation scores decreased in each instance. 

 

Student Increase on Each Scale on the Rubric per 30 Credits Hours Completed 

 Students 
(n=  ) 

Cooperation Ethical/ 
Professional 

Point of View Cultural 

Transfer 595 0.11 0.17 0.14 0.10 

General Studies 310 0.02 0.06 0.10 0.10 

Career – Medical 133 -0.10 0.01 0.02 0.10 

Career – Technical  85 0.35 0.29 0.20 0.24 

Career – Lib. Arts & Sci. 55 0.34 0.35 0.40 0.01 

Career – Business 54 -0.06 0.22 0.08 0.21 

Others, including HS 436 0.16 0.16 0.16 0.22 
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Appendix G   Sample course outlines for ENGL 102 

 

 
 

Mission Statement: 

Danville Area Community College is committed to providing quality, innovative, and accessible learning experiences 

which meet the lifelong academic, cultural and economic needs of our diverse communities and the world we share. 

 

COURSE OUTLINE 

 
Course Number:        ENGL 102 

Course Section:          DC (Department of Corrections) 

Course Title:              Rhetoric and Composition II 

Semester:                    Fall 2019  

Credit Hours:             3 

 

Course Description:  This course provides continued practice in the comprehension and expression of written 

English with emphasis on the research process. Students will develop competency in critical thinking and 

reading, in college-level research, and in multi-source writing. Students will conduct research utilizing the 

Internet and the Library’s collections and databases, assess sources, and produce multi-source texts. Students 

will develop well-reasoned arguments, with careful consideration of counter positions and the writer’s audience, 

and support those arguments with properly cited, credible evidence. Students will research, plan, draft, revise, 

and edit texts with feedback from peers and the instructor, focusing specifically on both the discourse and 

sentence-level conventions of academic writing. A "C" or better is required in this course for degree and/or 

transfer credit to be issued  

 
Prerequisite:   ENGL 101 with a grade of C or better. 

 
Instructor:  Cody Oakwood  

Office:  Clock Tower 219 

Office Hours: by appointment 

Phone:  NA   

E-Mail:  NA  

Web Site (if you have one):  

 

Student Learning Outcomes: 

Upon completion of this course, students will be able to: 

1. be familiar with the Internet and Library resources (including electronic databases) and how they can be 

used to examine focused research questions; 

2. evaluate and select sources that are appropriate for academic discourse;  

3. critically read, summarize, and analyze a variety of texts;  

4. accurately and fairly represent sources; 

5. develop arguments and sufficiently support claims; 

6. establish a voice appropriate to the rhetorical situation and topic; 

7. properly cite sources, following the MLA and APA guidelines; 

8. produce writing evincing good control of the standards of written American English that is also in 

control of the elements of presentation 
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Topical Outline: 

 Introduction to Academic Discourse 

 Writing with Sources 

 MLA and APA documentation styles 

 Summaries, paraphrases, quotations 

 Note Taking 

 Developing and Supporting Research-Based Arguments 

 Internet Research 

 Library Research 

 Annotated Bibliographies 

Textbook:  
 Collection of articles supplied by instructor/Liberal Arts Division 

 

Grading Criteria/Evaluation:  
Grades of "A" through "F" or points will be assigned throughout the revision process of the research papers. 

Final grades will be determined on the basis of at least six papers: a practice/controlled research paper (20%); a 

summary paper, research paper topic proposal, annotated bibliography, research paper sentence outline/essay 

(25%); multi-source research paper (40%). The final grade will also be determined by in-class activities and 

exercises (5%) and a final examination (10%). In order to receive a "D" or better in the course, students must 

write an acceptable, multi-source research paper.  
 

TYPE AND LENGTH OF MAJOR WRITING ASSIGNMENTS: The major writing assignments are two 

research papers: both consist of a practice/controlled research paper (at least 2000 words in the final draft). 

These two assignments make up 60% or more of the final grade. Both assignments will be controlled with basic 

materials mostly provided by the instructor due to the restriction of research options placed on students by the 

Department of Corrections.  

 

Grading Scale Tradition 0-100%. 0-59 (F), 60-69 (D), 70-79 (C), 80-89 (B), and 90-100 (A) 

 

Withdrawal policy:  

Students may withdraw before the final drop date for the course. 

 
Course Policies:  
 

Attendance: Students may miss no more than 2 days (unexcused absences, including those as a result of 

disciplinary action) without being dropped from the course. On the third unexcused absence, you will be 

dropped from the course.  

 

Late work: Point deductions for late work: 1-2 classes late: 10 percent reduction, 4 classes late: 20 percent 

reduction, 5 classes or later: 30 percent reduction. 

 

Student Conduct Code: Membership in the DACC community brings both rights and responsibility. As a 

student at DACC, you are expected to exhibit conduct compatible with the educational mission of the College. 

Academic dishonesty, including but not limited to, cheating and plagiarism, is not tolerated. A DACC student is 

also required to abide by the acceptable use policies of copyright and peer-to-peer file sharing. It is the student’s 

responsibility to become familiar with and adhere to the Student Code of Conduct as contained in the DACC 

Student Handbook. The Student Handbook is available in the Information Office in Vermilion Hall and online 
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at: https://dacc.edu/student-handbook  

 

Disabilities: Any student who feels s/he may need an accommodation based on the impact of a disability 

should contact the Testing & Academic Services Center at 217-443-8708 (TTY 217-443-8701) or stop by 

Cannon Hall Room 103. Please speak with your instructor privately to discuss your specific accommodation 

needs in this course.  

 

 
 

Mission Statement: 

Danville Area Community College is committed to providing quality, innovative, and accessible learning experiences 

which meet the lifelong academic, cultural and economic needs of our diverse communities and the world we share. 

 

COURSE OUTLINE 

 

Course Number:       ENGL 102 

Course Section:         WHZ(Online//Hybrid/12 weeks) 

Course Title:              Rhetoric and Composition II 

Semester:                    Fall 2019  

Credit Hours:            3 

Course Description: This course provides continued practice in the comprehension and expression of 

written English with emphasis on the research process. Students will develop competency in critical 

thinking and reading, in college-level research, and in multi-source writing. Students will conduct 

research utilizing the Internet and the Library’s collections and databases, assess sources, and produce 

multi-source texts. Students will develop well-reasoned arguments, with careful consideration of 

counter positions and the writer’s audience, and support those arguments with properly cited, credible 

evidence. Students will research, plan, draft, revise, and edit texts with feedback from peers and the 

instructor, focusing specifically on both the discourse and sentence-level conventions of academic 

writing. A "C" or better is required in this course for degree and/or transfer credit to be issued  

 

Prerequisite:   ENGL 101 with a grade of C or better. 
 
Instructor:  Professor Edward Gallagher  

Office:  Clock Tower 217A 

Office Hours: 1:00-3:00 Tuesday, Wednesday, Thursday 

Phone:  1-217-554-1525   

E-Mail:  egal@dacc.edu  

Web Site (if you have one):  

 

Student Learning Outcomes: 

Upon completion of this course, students will be able to: 

1. use the Internet and Library resources (including electronic databases) to examine focused research 

questions; 

2. evaluate and select sources that are appropriate for academic discourse;  

3. critically read, summarize, and analyze a variety of texts;  

https://dacc.edu/student-handbook
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4. accurately and fairly represent sources; 

5. develop arguments and sufficiently support claims; 

6. establish a voice appropriate to the rhetorical situation and topic; 

7. properly cite sources, following the MLA and APA guidelines; 

8. produce writing evincing good control of the standards of written American English that is also in 

control of the elements of presentation 

 

Topical Outline: 

 Introduction to Academic Discourse 

 Writing with Sources 

 MLA and APA documentation styles 

 Summaries, paraphrases, quotations 

 Note Taking 

 Developing and Supporting Research-Based Arguments 

 Internet Research 

 Library Research 

 Annotated Bibliographies 

 

 

Textbook:  
 No textbook required   

 Supplies: -- A way of making your writing “portable” (available to you in the classroom as well as 

anywhere else you might work on it). A notebook (for occasional, explicitly directed note taking), a 

folder for collecting paper handouts, a writing utensil.  

 

Grading Criteria/Evaluation:  
The final course letter grade will be based on 9% increments of the total points available in the course. The CRP 

will carry approx. 200 points in the short papers and quizzes, 100 points for the first draft, and 200 for the 

revision, for a total of 500 points. The IRP will carry 150 points in the proposal, 200 for the annotated 

bibliography, 250 for the lead/abstract, and 400 for the full essay, for a total of 1,000 points. Whether it be an 

individual assignment grade or the cumulative course total, letter grades will always equal 9% increments of the 

point total. Cumulative point totals may vary, but letter grades will always be 9% increments. For example, if 

there were a possible 100 points in an assignment, the low A for that assignment would be 91/100. The low B 

would be 82/100. In this course, the lowest A is always 91%, the lowest B is 82%, the lowest C is 73%, and the 

lowest D is 64%, regardless of the point total available for the assignment. 91, 82, 73, 64 are the % boundaries 

between letter grades.  

 

Withdrawal policy:  
See the course major dates schedule for refund date and last withdraw date. Attendance verification is done at 

the tenth day and mid-term, but I reserve the right to withdraw any student at any time for serial absenteeism or 

non-performance. Also see the major dates schedule for due dates for the CRP draft and revision, and the IRP 

research proposal, annotated bibliographies, lead/abstract, and full essay.  

 

Course Policies:  
Proper paper format: All the papers or portions thereof described above under “Grades” must be word-

processed, double spaced, and follow MLA guidelines for formatting of documents.  

Turnitin.com: Both the final version of the CRP and the full IRP essay will be submitted to turnitin.com, a 

plagiarism detection service to which the college subscribes. Failure to do so will result in a zero grade for that 
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project. Turnitin must analyze papers at no higher than a 20% match.  

Late work: No late work will be accepted in this class. All summary/analysis papers must be ready at the 

beginning of the class period they are due, not at the end of the period. All papers listed on the Major Dates 

Schedule may come in any time during that class period, but no later than the end of that period. There will be 

no exceptions to this policy.  

 

Student Conduct Code: Membership in the DACC community brings both rights and responsibility. As a 

student at DACC, you are expected to exhibit conduct compatible with the educational mission of the College. 

Academic dishonesty, including but not limited to, cheating and plagiarism, is not tolerated. A DACC student is 

also required to abide by the acceptable use policies of copyright and peer-to-peer file sharing. It is the student’s 

responsibility to become familiar with and adhere to the Student Code of Conduct as contained in the DACC 

Student Handbook. The Student Handbook is available in the Information Office in Vermilion Hall and online 

at: https://dacc.edu/student-handbook  

 

Disabilities: Any student who feels s/he may need an accommodation based on the impact of a disability 

should contact the Testing & Academic Services Center at 217-443-8708 (TTY 217-443-8701) or stop by 

Cannon Hall Room 103. Please speak with your instructor privately to discuss your specific accommodation 

needs in this course.  

 
 

Mission Statement: 

Danville Area Community College is committed to providing quality, innovative, and accessible learning experiences 

which meet the lifelong academic, cultural and economic needs of our diverse communities and the world we share. 

 

COURSE OUTLINE 

 

Course Number:         ENGL 102 

Course Section:           HEXN (Hoopeston Higher Learning Center 6:00-9:00 W)  

Course Title:               Rhetoric and Composition II 

Semester:                     Fall 2019 

Credit Hours:              3 

Course Description: This course provides continued practice in the comprehension and expression 

of written English with emphasis on the research process. Students will develop competency in critical thinking 

and reading, in college-level research, and in multi-source writing. Students will conduct research utilizing the 

Internet and the Library’s collections and databases, assess sources, and produce multi-source texts. Students 

will develop well-reasoned arguments, with careful consideration of counter positions and the writer’s 

audience, and support those arguments with properly cited, credible evidence. Students will research, plan, 

draft, revise, and edit texts with feedback from peers and the instructor, focusing specifically on both the 

discourse and sentence-level conventions of academic writing. A "C" or better is required in this course for 

degree and/or transfer credit to be issued  

 

Prerequisite: ENGL 101 with a grade of C or better  

 

Instructor: Mike Pemberton  

Office: Hoopeston Higher Learning Center 

Office Hours: by appointment 

Phone:  (217)238-4171   

E-Mail: mpemberton@dacc.edu  

https://dacc.edu/student-handbook
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Web Site (if you have one):  

 

Student Learning Outcomes: 

 

Upon completion of this course, students will be able to: 

1. use the Internet and Library resources (including electronic databases) to examine focused research 

questions; 

2. evaluate and select sources that are appropriate for academic discourse;  

3. critically read, summarize, and analyze a variety of texts;  

4. accurately and fairly represent sources; 

5. develop arguments and sufficiently support claims; 

6. establish a voice appropriate to the rhetorical situation and topic; 

7. properly cite sources, following the MLA and APA guidelines; 

8. produce writing evincing good control of the standards of written American English that is also in 

control of the elements of presentation 

 

Topical Outline: 

● Introduction to Academic Discourse 

● Writing with Sources 

● MLA and APA documentation styles 

● Summaries, paraphrases, quotations 

● Note Taking 

● Developing and Supporting Research-Based Arguments 

● Internet Research 

● Library Research 

● Annotated Bibliographies 

Textbook and Required Materials: 
● Textbook – None required 
● Supplies: -- flash drive, notebook and DACC email account 
 

Grading Criteria/Evaluation: 

 

Grades of "A" through "F" or points will be assigned after students have been given an opportunity to 

revise their research papers. Final grades will be determined on the basis of at least six papers: a 

practice/controlled research paper (20%); a summary paper, research paper topic proposal, annotated 

bibliography, research paper sentence outline/essay (25%); multi-source research paper (40%). The final grade 

will also be determined by in-class activities and exercises (5%) and a final examination (10%). In order to 

receive a "D" or better in the course, students must write an acceptable, multi-source research paper.  

 

TYPE AND LENGTH OF MAJOR WRITING ASSIGNMENTS: The major writing assignments are two 

research papers: a practice/controlled research paper (at least 1500 words in the final draft) and a multi-source 

research paper (3000 words in the final draft). These two assignments make up 60% or more of the final grade.  

 
Attendance: Attendance is necessary to do well in any college level class. Poor attendance may result in a 

point reduction or the lowering of a grade. I reserve the right to drop a student from the class if the student 

misses two consecutive papers or more than three class periods. Students should plan to miss not more than 

one class. That is the equivalent of one full week of daytime class. Since all papers are due in class on an 
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assigned date and we will have papers written in class, a few zeroes will lower point average approximately 2 

letter grades and make it difficult to pass.  

 

Withdrawal Policy: Per DACC deadlines and dates.  

 

Course Policies: All papers are due on the date assigned. I do not accept late papers. 

 
Student Conduct Code: Membership in the DACC community brings both rights and responsibility.  As a 

student at DACC, you are expected to exhibit conduct compatible with the educational mission of the College.  

Academic dishonesty, including but not limited to, cheating and plagiarism, is not tolerated. A DACC student 

is also required to abide by the acceptable use policies of copyright and peer-to-peer file sharing.  It is the 

student’s responsibility to become familiar with and adhere to the Student Code of Conduct as contained in the 

DACC Student Handbook.  The Student Handbook is available in the Information Office in Vermilion Hall 

and online at:  https://dacc.edu/student-handbook 

 

Disabilities:  Any student who feels s/he may need an accommodation based on the impact of a disability 

should contact the Testing & Academic Services Center at 217-443-8708 (TTY 217-443-8701) or stop by 

Cannon Hall Room 103.  Please speak with your instructor privately to discuss your specific accommodation 

needs in this course. 

 
 

Mission Statement: 

Danville Area Community College is committed to providing quality, innovative, and accessible learning experiences 

which meet the lifelong academic, cultural and economic needs of our diverse communities and the world we share. 

 

COURSE OUTLINE 

 

Course Number:        ENGL 102 

Course Section:          OK (Oakwood High School/Dual Enrollment) 

Course Title:              Rhetoric and Composition II 

Semester:                    Fall 2019  

Credit Hours:            3 

 

Course Description:  This course provides continued practice in the comprehension and expression of 

written English with emphasis on the research process. Students will develop competency in critical thinking 

and reading, in college-level research, and in multi-source writing. Students will conduct research utilizing the 

Internet and the Library’s collections and databases, assess sources, and produce multi-source texts. Students 

will develop well-reasoned arguments, with careful consideration of counter positions and the writer’s audience, 

and support those arguments with properly cited, credible evidence. Students will research, plan, draft, revise, 

and edit texts with feedback from peers and the instructor, focusing specifically on both the discourse and 

sentence-level conventions of academic writing. A "C" or better is required in this course for degree and/or 

transfer credit to be issued  

 

Prerequisite:   ENGL 101 with a grade of C or better. 
 

Instructor:  Judy Turner  

Office:  Oakwood High School 

https://dacc.edu/student-handbook
about:blank
about:blank
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Office Hours: Monday through Friday, 3:15-4:00 

Phone:  217-474-2407 (cell)   

E-Mail:  TurnerJ@oakwood76.org 

Web Site (if you have one):  

 

Student Learning Outcomes: 
Upon completion of this course, students will be able to: 

1. use the Internet and Library resources (including electronic databases) to examine focused research 

questions; 

2. evaluate and select sources that are appropriate for academic discourse;  

3. critically read, summarize, and analyze a variety of texts;  

4. accurately and fairly represent sources; 

5. develop arguments and sufficiently support claims; 

6. establish a voice appropriate to the rhetorical situation and topic; 

7. properly cite sources, following the MLA and APA guidelines; 

8. produce writing evincing good control of the standards of written American English that is also in 

control of the elements of presentation 

 

Topical Outline: 

 Introduction to Academic Discourse 

 Writing with Sources 

 MLA and APA documentation styles 

 Summaries, paraphrases, quotations 

 Note Taking 

 Developing and Supporting Research-Based Arguments 

 Internet Research 

 Library Research 

 Annotated Bibliographies 

Textbook:  
 No textbook required. Students will need a flash-drive and paper and pencil for class notes. 

 
Grading Criteria/Evaluation:  
Papers, at various stages, will be scored to reflect what is needed to finish a paper with an A. Students will be 

expected to learn about the MLA and the APA format as found on the following website: 

owl.english.purdue.edu.  

 

Controlled Research Paper: This paper is written on a topic of the teacher’s choice. The paper will be 6-8 pages 

long (assuming 250 words on a double-spaced page) and will follow the MLA formatting style Students must 

turn in various “parts” of the assignment such as a thesis statement, a first paragraph, a rough draft, and a final 

draft.  

 

Independent Research Paper: This paper is based on a topic of the student’s choice. It will be on a topic on 

which the student can take a “point of view” and will print out at 10-12 pages.  

 

Students will have to meet various checkpoints throughout the semester. Every assignment must be turned in; 

zeroes would seriously damage any student’s average. Various pieces of the process will be assigned grading 

points according to the difficulty of the particular piece. Failure on the final copy of the CRP or the IRP will 
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result in receiving no credit for the course. 

 

Withdrawal policy:  
Students must take this course seriously and should make personal decisions about finishing or not finishing the 

course. I will abide by the college deadlines in order to verify attendance or nonattendance. 

 
Course Policies:  
Attendance:  

ATTENDANCE IS CRITICAL TO ACHIEVE A SUCCESSFUL GRADE. PLEASE MAKE ATTENDANCE 

ONE OF YOUR MAIN PRIORITIES. 

 
Late work: In order to keep the “wheels” moving, you must contact me when any problem arises with your 

work. If you do not, I cannot accept late work. I must be informed about your day-to-day difficulties if they will 

keep you from completing all the assignments. In general, no late work will be accepted. 

 
Student Conduct Code: Membership in the DACC community brings both rights and responsibility. As a 

student at DACC, you are expected to exhibit conduct compatible with the educational mission of the College. 

Academic dishonesty, including but not limited to, cheating and plagiarism, is not tolerated. A DACC student is 

also required to abide by the acceptable use policies of copyright and peer-to-peer file sharing. It is the student’s 

responsibility to become familiar with and adhere to the Student Code of Conduct as contained in the DACC 

Student Handbook. The Student Handbook is available in the Information Office in Vermilion Hall and online 

at: https://dacc.edu/student-handbook  

 

Disabilities: Any student who feels s/he may need an accommodation based on the impact of a disability 

should contact the Testing & Academic Services Center at 217-443-8708 (TTY 217-443-8701) or stop by 

Cannon Hall Room 103. Please speak with your instructor privately to discuss your specific accommodation 

needs in this course. 

 
 

Mission Statement: 

Danville Area Community College is committed to providing quality, innovative, and accessible learning experiences 

which meet the lifelong academic, cultural and economic needs of our diverse communities and the world we share. 

 

COURSE OUTLINE 

 
Course Number:         ENGL 102 

Course Section:           E1 (MWF 12:00-12:50)  

Course Title:               Rhetoric and Composition II 

Semester:                     Fall 2019 

Credit Hours:              3 

Course Description:  
This course provides continued practice in the comprehension and expression of written English with emphasis 

on the research process. Students will develop competency in critical thinking and reading, in college-level 

research, and in multi-source writing. Students will conduct research utilizing the Internet and the Library’s 

collections and databases, assess sources, and produce multi-source texts. Students will develop well-reasoned 

arguments, with careful consideration of counter positions and the writer’s audience, and support those 

arguments with properly cited, credible evidence. Students will research, plan, draft, revise, and edit texts with 

https://dacc.edu/student-handbook
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feedback from peers and the instructor, focusing specifically on both the discourse and sentence-level 

conventions of academic writing. A "C" or better is required in this course for degree and/or transfer credit to be 

issued  

 
Prerequisite: ENGL 101 with a grade of C or better  

 

Instructor: Dr. Jamie Berthel 

Office: Clock Tower 214 

Office Hours: MWF 11:00-12:00; TTH 10:00-11:30 

Phone:  217-443-8725   

E-Mail: jberthel@dacc.edu  

 

Student Learning Outcomes: 

 

Upon completion of this course, students will be able to: 

1. use the Internet and Library resources (including electronic databases) to examine focused research 

questions; 

2. evaluate and select sources that are appropriate for academic discourse;  

3. critically read, summarize, and analyze a variety of texts;  

4. accurately and fairly represent sources; 

5. develop arguments and sufficiently support claims; 

6. establish a voice appropriate to the rhetorical situation and topic; 

7. properly cite sources, following the MLA and APA guidelines; 

8. produce writing evincing good control of the standards of written American English that is also in 

control of the elements of presentation 

 

Topical Outline: 

 Introduction to Academic Discourse 

 Writing with Sources 

 MLA and APA documentation styles 

 Summaries, paraphrases, quotations 

 Note Taking 

 Developing and Supporting Research-Based Arguments 

 Internet Research 

 Library Research 

 Annotated Bibliographies 

Textbook and Required Materials:  
Professor Pack/Collected Readings: Life: The Movie/Culture as Text 

MLA Handbook: Eighth Edition ISBN-13:978-1-60329-262-7 (approximately $12, best prices through online 

merchants) 

Any supplemental materials will be provided and/or kept n reserve in the DACC library. 

 

Grading Criteria/Evaluation: 60% - a research element chosen from the following term paper/s, annotated 

bibliography, academic scavenger hunt/30%- combined average of 3 formal unit examinations/10%-

participation and decorum 

 

Attendance: It is your responsibility to read and understand DACC’s attendance policy as described in the 
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Student Handbook and to accept the consequences of cumulative tardiness and/or absence from scheduled class 

meetings. If you miss class, you will not receive credit for in-class work completed that day unless under 

unusual circumstances. Three excused absences are allowed without penalty. Missing more than three classes 

may seriously jeopardize your grade, or result in your being dropped, by the professor, from the class. It is your 

responsibility to drop out if you do not plan to successfully complete the semester. If you quit coming to class 

and do not drop, you will receive an F for the course. If you fail to complete the final examination or project 

without a documented excused absence, you will fail the course. Please note again that attendance constitutes a 

good portion of your final grade. 

 

If you miss a class meeting, you may collect your assignment from me (best way is via email); you are not, 

however, permitted to approach me with the question, “What happened last time or while I was away?” Class 

discussions have lives of their own and cannot be replayed, described or accurately repeated out of context. 

Please ask a classmate for an explanation of what you missed. I do my level best not to waste the in-class hours 

for which you have paid a premium. 

 

Please do not bring serious illness into the classroom. We are happy to excuse anyone who is sick. This does 

not, of course, include anything that is not, so to speak, contagious. 

 

Withdrawal policy: See Student Handbook. 

 

Student Conduct Code: Membership in the DACC community brings both rights and responsibility.  As a 

student at DACC, you are expected to exhibit conduct compatible with the educational mission of the College.  

Academic dishonesty, including but not limited to, cheating and plagiarism, is not tolerated. A DACC student is 

also required to abide by the acceptable use policies of copyright and peer-to-peer file sharing.  It is the 

student’s responsibility to become familiar with and adhere to the Student Code of Conduct as contained in the 

DACC Student Handbook.  The Student Handbook is available in the Information Office in Vermilion Hall and 

online at:  https://dacc.edu/student-handbook 

 

 

Disabilities: Any student who feels s/he may need an accommodation based on the impact of a disability 

should contact the Testing & Academic Services Center at 217-443-8708 (TTY 217-443-8701) or stop by 

Cannon Hall Room 103. Please speak with your instructor privately to discuss your specific accommodation 

needs in this course. 

https://dacc.edu/student-handbook
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Appendix H   Biological Science Program-Level Assessment Report for 2019-21 

2019-2021 Biology Program Communication Assessment Summary 

Program Outcome:  Students will be able to demonstrate the ability to define and utilize discipline-related terminology through the 

identification and utilization of appropriate terminology; as well as being able to successfully follow written and/or verbal direction.  
Courses 

Assessed 
Course Outcome Assessed:   
                          Students will be able to…. 

Modality 
Assessed 

Assessment Activity Program 
Established 
Benchmark 

Result 
(% 

meeting 
Benchmark)* 

Biol 100 Distinguish between living (biotic) and nonliving (abiotic) 
things based on defined characteristics and be able to 
describe the interactions  that exist among biotic and abiotic 
factors 

F2F ;  FT To determine if 
students are capable of 
communicating with 
disciple-appropriate 
terminology, each 
course will select a set 
terminology that 
appropriately aligns 
with the course 
objective.  These terms 
will be imbedded within 
homework assignments 
and/or exams. 

Students 
will receive an 
85% or better 
on their 
terminology 
communication 
assessment. 

F2F: 

Biol 101 Apply terminology required for the understanding of 
biological study 

 

F2F, OL;  
FT 

F2F: 
OL: 

Biol 102 Describe and/or identify the basic intermolecular forces 
associated with biological systems as used to build 
macromolecules and stabilize important structures 

F2F, OL; 
FT 

F2F: 
OL: 

Biol 103 Compare and contrast physiological, organizational, and 
structural basics of the different  domains/kingdoms/phyla 

F2F: FT F2F: 
OL: 

Biol 104 Identify principles uniting the animal kingdom at a 
molecular level (cell structure, function, reproduction, etc.), 
an organismal level, and an evolutionary level 

F2F; FT F2F: 
 

Biol 136 Define anatomical terminology, describe the basic 
organization, and basic chemical principals of the human 
body. 

F2F; FT F2F: 

Biol 137 Define anatomical and physiological terminology of the 
human body. 

F2F; FT F2F: 

Biol 140 Describe ways microbes affect our lives and identify 
characteristics which differentiate the different groups of 
microbes.  

F2F, OL; 
FT 

F2F: 
OL: 

   Overall Program Result  

*Attach raw data for each course. ADD SHEETS FOR:  (1) ANALYSIS AND ACTION; (2) 2020-2021 REASSESSMENT RESULTS



94 
 

Appendix I   Course Level Assessment Report 

 

 



  
  

95 
 

 
  

  



  
  

96 
 



97 
 

Appendix J   Rubrics for Assessing Co-curricular General-education Outcomes 
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